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INTRODUCTJON 



, / * This mtftibgraph 15 designed to provkle trotners of CETA couaseloi:s and related service 



deliverers with a*sequehced program of leajnlng aciivtti^s^which wlll ^^nable the participants 
; to .work' mofe effectively with youth.In small gr9ups.. 



ira; 



These assutPpUons undergird the package jj^escribed In mis monogr 
, A,) ' Not all ytouth are at the same level of deveropment In a^l 

dimensions, even though they are age -mates At hose youtk^ai 

behavioral performance levels can benefif from tloe peer-help wr 

* \* 
those y^uth can prov4;e'who^r& at highfer performance level? in an) 

given behoi^toral dime isron. ^ 

made available to the helpees In \(nairgroup 

1969), '\ 



8*) Sych*peer-fielp is best 



settings {T, J, friend, 



specialized training*in 



'C*) Ahy service xJeliverer who works with youth !n small groups^;ieeds 



groug leadership sklMsr - _ ■ 
The end 'goo I for Manpower Develop ment and Training programs,, especially wherd^youtl 
.are the target population to be served, i^ incr^asejj growth and development of subjects leading 
to successful ^ntry into the employment mai^<^t. One way to concepfuatlze such dev^topm^nt 

V ■ ' ^ ' •/ ■ \ . 

Is to jdetineate- vocationally related behaviors, those developmental tasks which Iea4 to 
vocojianal maturity, as they are*qppiPopriat*"'to, aoy^ven life stape (Jj,, Vriend, 1969), /Thus, 
. interpersonal skljls or general l^nowledge about ^he world of work, to take but two vorlab^l'ev 
' would^differ for ft.e y'ocotionally mature fifteen -yetjir -old and the eighteen-year-old, the 
expectation being that the latter would hdve the greatef skills and'knowleclgje,. 1^ is assumed 
in this monograph that the service deliverers for whom this group-skills training is designed 
would be cognizant in nb small measure of the concept ofvoQationql development and wouM 



' J- 



OS □ matter of course explore stotus In o^onge of greos to orrtv^^'^dt' ^me ossessment of Hie . 
*performon1fe 'Ond Icnowlt^dge of their chorges. .These oreos would include, omong others,' 

■ ' i: : / / . \ 'M' . " : r ' : 

^vocotionot ospFrotions, vocotionot ex|^ctofions, vQj:otionot plonning skills, self-knowledge, 

' ..^k ; - ^ ' . \ . \ : ' ■ ■ 

w^lcfepf work tfriowledge/ intefpersonol skills, firrie, energy, and money monogement, voco- 
tfono^ optitudes^i work experience, obility to hondle dnvironmentdl stress, ability to control 

' ' ■' ' s V ' ^ " . ■ ■ I ' 

* one-s negotive emotions, understanding' how to promote physicol hebUh ond //^Jl-being, to * 
^nome but,o hondfui of vitol dimension^. (Since the Colemon Report (1966) which worned ^ 
ogoinst the deodemng cfffects of o lock of "desUny control" for disodvontoged youth, ihe 
background literature of use to such workers hos become extensive ond reodlly ovoiloble and 

• ' ' • \ " ^ ^ ^ ' ' ' 

* thye is no need to go into it herein-) ^ \ \ ^ * » * 

The sequenced group trolning experiences detoiled in this monogroph fjove, odditionolly 
been based on the Personol Mostery Counseling opprooch ^ This essentmlly errjpiricol opprooch, 
developed by Vrlend^ond Oyer (see bibliography), incorporotes these fundame'ntql ptoposttions: 
1 *) that ony behovior is leorned ond its owner performs the b^hovior ot,5ome'level of effective- 
ness up to ond Includtr^ mastery; 2.) thot the service deliverer is oble toff^jKtion ot o higher 
level in the fdcused-upon behqvior thon the client; 3-) thot self-enhoncrng behoviorol chonge 
rs the goat of the service; 4.) that behovior is rnentol ond emotionol, os well os physicol; 
5*) thpt effective interpersonol behoviors ore the-mosf difficult to leqrn ond omong the mosf 
neglected orMorly tought by culfurol institutions ond teoching ogents. While these precepts 
ore not the only OQgj by for, they ore centrol to the concept of Personol Mastery Counseling, 
o service delivery system which builds upon Abraham Maslow's fl954) work . 
scope OF THE TRAINING . ' \ . ' ' • . 

■ This tra/ning wHI take place In twa successive days, eight trdinfng haurs an the firs^ay 



f 
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and seven hours the fotlowrng dd/, with orf hour's break for lunch on each day^ > The' training 

* / * t "" 

is directed toword^CETA counselors^ intervjewers/ trainers, and related sefvice deliverers 
whose cliertt population is^ youth, adolescents ana young adults. A , , . - - 

^ ■ .... ^v; ^ ^ 

' The training can best be deliverje(^ by individuals schooled and experienced ir) Personal 
Mastery Counseling and group sktlls'w^o have proven effect ivenest:^rn training others. Such 
effectiveness woOf^tincliide the ability to evaluate and report the.tehoviolSlprogress of the 
trainefes, and to Instruct the trainees in making accOrate self-evaluations in a.finpl narratlve 
progress- report by providii^ relevant criferion-^basedNguidellnes. - ' ' - 

PURPOSE - 

' ■■ ■ ' - " , " . ^ * , • ' ' \ 

\^ T'he purpose of th« program described in this monograph is to provide training' experiences 

fqr the trainees wtrrch will help to upgrade^HS^Iri^mall groups skiUs/ thus enabling them to 

perform ftwe effectively with their clients in "small group settings. 

'objectives \ ' : • ' . \ 



'At the c6ncl(/S(on*orthe frainjng/ittjS expected that fhe participarVt$:wfll: 



Be abJe to explain the necessarj^ theoretical background fot^xfaunderstar/ding 

i ■ - ■ ■ > * ^ r 

* of how eff^^ctrye counSeMng works, espetially as it is done in groups, 

2. ) Know Row to prepare clients for a group counseling ex)>erience. ^ > 

3. ) ' fS^now h<jw to explore those pettinent areas of a client's world which will 

r yield where the most potent counseling focus ought to be-. This is to soy \ 

that Jtb^ trainees wH[ know how to mdke pridrfty -based decisions relating 

I . . ^ - 1 ■ ' ' : , ' • ' • . ' 

' tcf tflp fpost productivejuse of the group cobnse^fng time, 

. , i,/;/' ■ ^' ' ■ • ~ -.^^ ... - - 

4. ) Know how to he^p ri'lfents set effective behovioraj^changfe g^ajs. , ' 



5,) ' 1 Know severol cfifferent woys to productively begin o counseling group. 
60 . Hove upgiWfOM tfi(eir ^counseling skills. 



7\) Hove leftrned leost ten,specific;group C9uhselor intervenHbns- 
8*) Hove leorned ot leost five structures for o group which con be invoked 
^ to ^icreose productivity \vfien o group session flogs. , 

90 Hove hod ot Jeost six ond }/2 hours of experience os o member of o 
counseling group, T|iis experience hos the following objectives: 
o-} To help eoch member become more fuily^^Onct ringing in his 

6r her personol l|fe, 

■ ^ t 

b-) Tg help eoch membec empiricolly understond ond ingesf how ' 

^ ' ** effective group participation -works by being o client, 

' ' ' ^ * - ' - . 

10*) Hove ^jco-led o group forgot leost Pne-holf houf ond receiv^ed supervisory 
fe^dbdck ,on his/her leoder behoviors*^^^ ' " ^ - 

11.) Hpve the moterioU which enoble them to do further reodtng for 
,, specific group-ikil! upgrgding- - ^ 



TRAIN WSMfa'ODS _j 



1S6is troining Experience ii;'aesigned for o complement of opproximotely 20 troinees for oft ^ 



Optimo) rfxpiriencej, K smoller number.wiil oKow ^or grebter iritensificotron of the experience 
ond o lorger number wit) reduce the amount of time for personqltzotion ond supervisory feedback. 
The design presumes thtft the troTnee group con be divided into two subgroups t)f ten or so for 



the smotr group octivtties which will opproximote/ in the trotning sii^uotion/'the kind of group 



setHng in w^ich tKe troinees will loter serve clients- 
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8ecouse the model for wo%ir>g in small groups presumes co-leaders, three bssistants 
to the chief trainer ate needed to Be a port of the optimal training stc^ in order that all 
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simulation groupsare co-^led* 

Training'methods include: 
lecturettes 
counseling groups 
demonstrotions 

simulations ^ 

* ♦ 

V 

group discussions 
exercises involving ^ubgfoups 
Facilities which atldw, for the two halves o( the total group of approximately 20 are 
preferred, - \* * 

The specific materials needed for the training Woup, aside from duplicated hand-outs 

■ T * ^ f 

* ' ' • \ ' ' ' '' ^ ' 

^nc^y^^ed in the Appendix, ought to inclu^ the foKowirtg: . . - 

L) Counseling Techniques That Work; by Wayne\W, Dyer and Johp Vrjend* New 
^ \ ■ ' ' , \ - - * ^ 

York; Funic. & Wognalls, t977, {A copy of thi^ book ought to be given to each 

' trainee*) 

2^) 2 copie? of this 8 -hour cassette tape series o'ught to be made available to 'the 

'froining group; , Counseling foV Personal Mastery : A Cassette Tope Serie$ " - 

\ ' ' \ ' ' V ' " ' 

\ for Building Counselor Competencies* Washington^^QX* : American PeTsonnel 

^ * — r ~ — r : — . ' . \ - 

\ and Guidance Assoiiation F*ress, 1974/ 
\ * . * *J 

is pre5umed that the worday training worfeshopy hefeinaft^ desprib^d fh (iour4?y4iour * 
specifics/ yill enable the portroipont^ to function more effectively rnVmall groups ,when """^ 
administering to their ilients* neeBs: , ^ \ ^ 
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SEQUENCE Ot^ EVENTS ' 

DAt ONE; ' ' .* • * * 

, * 

8:3p - 9:00 o*m. Worm-op^ Welcome, ond o preview of coming ottrpctions: how the 

time will be spent, outcome expectot ions* Introduction of tromers 
ond troinees* ' • ^ 

9:00 - 9:45 o*m, Lecturette. Theoreticol background of Personol^ Mo$tery Coun- 

seling (PMC). * / ^ ^ ' 

, ' It Is essentlol to the aftoinment of v^crkshop outcomes thot ,CETA 
_j counselor troiners present-O solid |heoreticol model of Personol - ^ 

^Mostery Counseling to the troinees in ordpr thot group leoder 
trolnee functioning In ony given Instonce will be based on o 
rotidnole* Proctlce wUitauf theory Is of fen^shdrl -sighted, orbrtrory, 
' \ ond. Dot infrequently, self-serving* - Vltol theoreticol Cinder stondln^ 

ore^tlrhed*below: 
L Concepts of humon behovlor* 
' A., Fitthe purposes of PMC, ollibehovlor Is dIvIsIble\lnto 
t three cafe^orfes; mentol, emotlonol, oncJ physrcol\ 

* , 1/ ^e'h<^vIors opcur m these cotegorles simultoneoufify, 

* ' * " ) * \ 

X t "wh.I<ih lis to soy thot o person; during hours of c6nr 

^ sctousness. Is olwoys thinking, feeling> ond doing ^ 

\ All behovI<5r Is^neutrol, neither good nor bad* If o \ 

behbvloc Is colled good or bod, or onything else, such 
* * ^'^x^ * * * ' * 

colling IS only^'op editorlpl opinion obout the behovior, 

not the behiivjor, Itself>K ^ . ^ ' * 



C. Ail befiovior is specific, occumng in th^ here c^nd now. 

\ ' 
^ \ , 

It con be identlfiec^specified, and described, eyen ' * * 

tbougb it tokes ploce in o context^ 

r 

Ail bebovior is chosen by ibe persoi^ owning it. , ^ 

'\ ^ 

E/ ^ Ail behavior results in poy*offs to thAperson choosing it^ 

even though the pay-offs moy be self 'farming* 
Emotions 

A. An emotion con be defined os o'mentoKy-caused physio- 
iogicol reoction. * - ^ ' \ * ' 

1. Emotions qre produced by thoughts* \ 

2* Bodily reocWons coused by thoughts ore n^)nterous; 

* \ ' ' 

^ > ' glondulor secretions (odrenolin, teors, sweoK. etc,) 

1^ r^rve activity (tension, stomoch lightening, Reod- ^ 

^ och^s); temperature increases; heort beot increo^^; 

boHy fnovement; speecti chonges (stuttering, voici^ 

^ ' inflection, ropid tolk); eye nfoyemeot; etc, 

* * ^^^^ 

3* ' Reoding emotionol. behavior, or body chonges couse 

By thoughts, is on importont diqgnostic skDLfor it 



IS 



through such meons that o counselor con get to thi^ 



thoughts which produced the behovior* 
If thoughts change, emotions writ cbonge* 



5* Emotions, for the purposes of counseling, con be best 

■ * - * ^ f 

pyt intct two cotegories, positive ond negotit^e|. 



II 



a*) Positive erpotibns include: attraction, joy, ; 

^ / - ~ - ■ ■ 

excitement, lov^Jhappineii, self-fulfilUient, , 

* N * • ^ * - ' 

* - pleasure, ecstasyy' sctisfaction, etc, * * ^ 

* • b*) Negative emotions include: worr^ gulff, ar^er, 

♦ ♦ 

boredom, depression, sorrow, onxiefy, bote,. etc. 

• ■. ■ . 

!bncept of personal master/. 

'•' ' • > . ^ ' ' *#- ■ 

•The concept ofperjgn&l master)^ is an idealization bosed on 

■ ' 

learning principles: thar person can be soid to be personal!/, 

masterful who functions at a level of mastery \n every^ 

" , * / 

behavioral area* ^ . ' ' ^ 




Leorning prin^jfles: 

♦ 

K All behoi?iolr is learned. 



2*- All behavior ^s-performed ot some'IeveUof effectiveness* 

♦ ■ ^ • ** 

A convenient ^Ive-step ladder qf performarkie useful 



a:) Panic behavior; the person in a state of panic 
is incapoble of helping his or her self*^ 

b.X Inertia behavior; '^)etter thJn'poni^, but no ^ 
[novement iavoccurring^ 
Striving l^eha>yor: ott^mpts, not pecessorily 

leading anywhere, ore being madfe; b^e^tSr than 

? ^ , • 

inertia* 



. d,) Coping ^havJor: the behovror is helping the 

Owner to odjust, to "ipoke it," to "h^rig in 

; there,'' but there is room for*improvement; 
' ^ * ■ 

t better thon striving; coping is behoving 

1^ - in woys thot produce results* ' 

e*) Mostery^ behovior; 'effective behovror rn o giN^en 

* ■ 

situotion; sense of being in cor^trof, having 
optionsi on "top of things*" 
^ > 3* ■ 95% of the popylotion pan learn ony behovror* ■ ' ' - 

" 4*;;;^"The.diff^ences whlclh^cur between two people ■ 

p . / " ' ■ * . ^ ' - 

doing the leornfhg Ts ttme ond gerseveronce* The rote 

* of lebrning equols the amount of time devoted ohd the , 

amount of effort expended. Pepple (earn qt different 

^ ^ ■ ^ rotes* . ' / ^ " ' 

IV. Exrsterftiol principles pertrnent:to PMC* -^^^^^S^-- x 

A« Existence (being in the present, mom^rtt) ^precedes essence 

^ \' i ^ '^^--^^^^ ^ 

(thot which mokes O'p^rspn' whot the persotjJs; the^um of^ oU 

^ ' * - ■ 

one's trfe experience) : y^e chooser our ^sseri^ce becouse w6 



choose ou> experiences* LiVinjg means choosing, from/riiomeSj 
t^o momeVit* . We creote„our^ essence* * 



beoth is nothing* Living rs oil* In ony gTven moment we con 
/ be more or less olrue,' softiething we decide* 
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C. Living to th^fpllesl^ means to be engoged, os mentolly, emo- 
tjonpUy, ond physicolly oVindividuoHy possible, to hove p 
yitot relotionship with one's environmentql^context, to be ' ^ 

' inyolved In one's surrounding reolity in .personally Iheoningful 
ond productive woys, . 

D, Nothing mqtters more thon onything else. In o world ^ere 
one Is exlstentlolly olorve (o separote consciousness) oners' 

, on-going Fl^nory job becbmes that of ossigmng-meonlng to 

^ on^'s choices ond ocHvitfes. , 

^ *^ 
£, ' Freedom is o relative concept; one Is more free-v^en one hos 

considered o gredter number of options In qr\y given present 

moment. Along with freedonvfomes responsibility: eoch 

person is responsibre for the consequences of ony behovior. 

F, The most import on t personoKtosk we hove Is to toke core of 

ourselves, dtirwelfare, our human condition*. After us come 

oH others likens, o species law. 



Volues, Th^ J*MC counselor Is not without volu^ Without ^lOes 

criteria for functioning ore difficult to consls^^nfly estobllsh. PMC 

volues of^hign priority ore these: ^ * 

A, tt is better to be olive thon dead. 

8,' > ft is better to know more things thon fevwer things, 

* ^ 

C, It IS better to have determined the meoning of one's.actIons 
thon to obdicote from jdding so> 

D. J It is better to b^ obfe to do more things ot o higher tev&f of 
, ' effectiv^^ than to do fewer things. 



E. It Is better to hove chosen fpore positive emotions thon 

• I • 

negotjve ones* ■ ^ 

F* It Is better to love (occept ond give to others) ond to work 
(ehgoge in productive octivTtiei) thon to do neither of these* 

* 

G, It is better to live consciously in the present moment thon- 
consciously in past or future time* 

H, It is better to be proactive thon reoctive* / 
L It is better to core for one's physiwl body thon to obuse or i 

neglect it. * * ^ ^ 

VI* Definition. of counseling! on interpersonof helping procedure which 
includes these steps; . . . ^ ' 

A* Client exploration for the purpose of identifying those thinking, 

feeling, or doing behoviors which ore in oi>y woy self-defeoting 

-* ' 
or require upgroding^* ^ ^ * ' 

• ■ ^ / ^' 

6. Identifying the self-defeoting behoviors in the client's world* 

ond lobeling them. ^ '' - ^ 

4 ■ ^ - 

C, ^Providing insight to the client by fexoming these self-defeoHmg 



* behoviors to determine why they continue to persevere* This 
is done by posing o key question;' "let us ]ook ot whot you 

gSt out of persisting in behoving in this way, whot your 

t - '* - - . 

* 

pay-offs ore?'* 

D, A decision to chonge thinking, feeling, ond doing behovioi 
bosed on difisatisfoctipn with identified pay-offs* 

■ 15; ■. 
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E* ' The identification of alternate b^ovibrs to replace those 
which haven't worked well uptOytiow for the client. 
Setti^ gools to adopt behoyforal^alter natives, 

/ 

G* Practicing the new befiaviors in the counselir^, (f possible/ . 

/through role-working muctures* . ^ ) 

H. Detailing the ^ychological homework to be done between 
sessions* 

X ^ ^^FoMowing up (in later sessions) by getting client reports, 
evaluating the new behaviors, and revising goals, if 
appropriate* 

VH* Group Counseling: Counseling in groups is still Caunselrng, asV ' 
. defined above, since the group is comprised of individuals, each of 
.whom has a life of hiv^er own outside the group and is in t)ie grbup 
to work on positively changing behaviors which ore non-productive 

in hiv^er world* Group counseling is d^'s^ingufshed By some 

./ ^ ' . ' ' 

additional ^special considerations; 

' ^ \ * * 

A, The counseimg focus continues to shift from client to client 

in an unptpgramme<;l way* Members are always in competition 
for group titpe* , " < , 

B, The group counselor must attend to more people simultaneously, 
thus dividing or sequentially ordering his or her attention, 
application of diagnostic skills, interventions, etc/'^ 



16 
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C* ^ The group counselor hos helpers in orchesfroting the coun- . 

* setlr^ l^rocess ond cfon coll on these resources* 
P* More interpersonal behovior1&-«Ucited from clients In o group 
thon in individuol counseling os they oct upon ond respond to 

, eoch other* 

I ^^E* , The resources for role-working ond the oppcwrtunrties to 
proctice new behovi6rs ore gredtly enlorged* » 
F* Confident iolity is o greater^ concern os mcwe people ore relied 

upon to not bredc confidences* ' 

t 

G* Spec iol knowledge, over ond obove individuokcounselif^ 
' knowledge, is rec|^uired for greater counselor effectiveness in 
groups: how people fu net loo in groups, speciol group sfruc^ 
ttwres, procedures, ond strategies which con be invoked to 
^ odvonce the counseling of ony member, leoder interventions 

opproprtote to counseling effectiveness In o grou^ setting, etc* 
Instcuctions for foilowing octivity* Twining groups A ond B estobliAed 
by counting off: "A, B, A, B, etc*," until oil troineesore ossigned 
to o group* OifFerent^methoc^s of storting o cdunselfng group ore briefly 
introduced* The trorner's remcni:s to the troinees moy go something like 
this: 

K * 

We ore now divided into two groups in order thot we con experience- 
whot it i^ like to ije o group member client ond to see how d typic- 
olly effective trrst session might go* {my co^roiner ond I) will 
damohsttote two different methods of storting o group* There ore 



\ 
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opening structures which con be employed/ but we^onsider 
which you^wItPbe shown toKe the mosf effective ond the/ 
ones we choroctertsflcoH/ i^$e. The fjrsf employs a mertiod 
3 members Introducing >hemselves.wlthoOt reference to their 



mon/j 
the 
ore tf" 

of gi|Dup members Introducing >hemseJves.wjthoOt reterepce 
life foles/ and the ^second mokes'use of sentence sfems/ but yov 
|see botb.of these, demon^pf^d/ so I need not eloborote on th^m 
Loter todo/z^oftertoth methods have beeniexperienced, we ' 
ono(yze/ compore/ ond- evii^rudre the tWo different opening 
:ture% ond Iptrodjce crit^la by which to Judge on effective, 
Jmng, - ^ ^ - 

FoD eoc^ member In Group A*on observer member In Groups Is assigned. 

Then tt^e trolner sets up the follow ing^dbt I vtt/ ond insfrOctsjhe obsefvers 

for their roles with some remorks such' 6s whot follows: 



'or our firsf demonstrotlon of o method for the beginning session 
f o counpejpng group we will have d^fishbowl/ , which Istosoy ^ ■ " 
hot Group A will iit .In a'smoll circle ond Group 8 will srt |n 
npther circle closely.'^rrownc^ing Group A. Observers will sit 
on the opposite side cff^e grou)\fFOm their observeos. For exomple> 
AAary, you^^e osslgned to ob^rve Mllce in. Group A, Therefore, 
ofter Mike position*s himself in the Inner circle^ you wifl sit opposite 
him* In the oute/ circle so thot you can see hlsfdce ond the front 
of his body clearly- 'Dbesf^>l|feryone understand? Gpod, Now, whot ^ 
is it that the ob^s^er does? |CertaInly the obierv^r^wiH note oil 
of the oction thot goes on In Wie group, but that Is noj- his or her 
primorytosk. The observer's fy^st concern Is whatever behovior Is 
going on in his or her observee, Obsfervers will study their observees 
ond look for ond toke^note of everything fhot the observee soys or 
cipes. Counselors need to develop their diognostic skills ond fi^Wh 
the observer's chance to proctlce doing so. I even encourage you to 
take nates for there will be much specific, octlvlty to observe ond 
recoil later, A5 obserV^rs^you Will be spectators, behovlorol ^ 
scientists, and.wlll not be portlclpotlng In the,ocfton. yi/hot does. ' 
the observer look for? ^irst, .the observer hotesoll non-verbal behovior, 
body position, eye moveme^it, hand ond feet,movement,\ond toclol 
expressions. Second, dil verbal behavior Is^ioted, the way o^pecsbn' . 
tolks, ta whom, when, whether the observee mokes explonotidns/^ i 
givesanformotlon or advice, osks questions, referees^; or. whotever. 
* The effective behovlorol investigator I; olv?oys questioning. opd 
hypothesizing: What is going on in my observee right novy? Whot ^ / 
Is he thinking, what^Ts he feeflng? What I think he's thinking 
right now Is; • • ? VW)Ot I think he*s feVling right now Isu , , ? ^ 
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On whcf evidence do I bose judgments?. Wh/*!s my observ^ee v 
doing.whot he 7^?^ Defending self, showrng he con contribute 
^something of v^dlu^, to the group to goin opprovol or occeptonce? 
In ofher wcr^; the ob^^rver continualfy makes mterpretotions, too* 

Aft.er the.;group session, observers ond observeeiwfll be paired off 
{or p time to give eoch other^ f^edbock* We will describe how to 
do thot prior to the feedbock tim?. Are there ony questions? 



HondoutI **Whdt Eff^ctivi Group CoUhseling Is And 20 Underlying^ 

T ' ( ■ 

Asswm^fions* " - ^J*^ ^ ♦ " /„ 

Troining moteriols discusied ond their use,specifted/ 



10:00 - 11:00 q,m/ Demonslrction . Group A\ih,fishbowL First method of "Opening o 
^ ^. ^group modered* Once everyone is jettled, dll observers in their 

ossigneff ploce in the outer ring opposite their observees, the troiner 



•V 



says the follwing: ^ / ^ 

While it isirue thot -we ore i^ o training situotion, tbis does not 
meon thot this is riot o reol' counseling group* All of you in this - 
inner circle ore participating in this counseling experience os 
clients,, and eoch pne of you hove the opportunity to wcWc on 
" yourself ctnd positively chonge some ospects of your behovlor* 
\ Loter we'll hove^time, to analyze the prdcess, so it would be; 
tnoppropprote to osk questions during this group time thdt o stu- 
de|{t of group counseling might osk, though .we'll urging you 
to do .so ofter the ^ssion* And though it moy be somewhot 
disconcert irlg ot first to ignore the people, in Group B who ore' ^ 
watching us, make on effort to do so^ They wonlJ be doing ony 
.porficipatrng/ only we. in the Inner circle will do so, OK, let's 
get, started. What I om going to say next, ore the opening remorks 
I would moke to ony group I would counsel* Loter in the day we 
will discuss these remorks, the counselor's opening pitch to the 
group: \ \ ' ' 

Weor^ gaing tO expedience being counseled in o group settir^, ^ 
A counseling group isW helping group, Whot t^s means is thot 
we bre oil here to helpeoch other ond to g<ft hel^ for ourselVes, 
Qur purposie rs not to discuss issues, to sockilize> or to hove "rop'^ 
^ssions obout controventiof topics, pr to gripe obout the way the 
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world Is* A person does not hove to be inodequote in . 
any wdy to benefit from counseling^ If o person con 
odmrt that he or she con grow rn some woy, then thot person con^ 
benefit, which is to say tKot onyone on this plortet 6ould profit 
fr^ on experience In o counseling group^ Why do people join, 
counseling groups? For mony reo«).nS! some wont to work, on 
eMminofing otfgoHv^ feelings, such 05 werr^, anger, guilty ^ 
sorrow; some wanf to work on improving Importont Telotlbhshlps 
in their lives; some feel they ore drifting ond wont to formulote* 
more definite pibns for th^ future^ to hove more dlrectionolity In 
their lives; some wont to wofk at losmg weight; Some wont to 
become Ie$$ diy, more initloting In encounters wifh others; some 
want to work ot*becoming rnore lively ond bumorpus in their dealings 
with others; some wont to work on manoging time or money more 
effectively; some wont to eliminate apprpvol-seeking behovior or * 
getting over their feors of rejection or hondlir^ their moments 
better when they ore olorxe, $d they don't feel lonely^ * -The list 
IS endless* These 'ore only 0 few of oil the^possible reosons* 

In this process of getting corseting help, my co-counselor, Tom 
; (or whotever norfie), ond 1 ore different from oil of you* We ore 
troined counselors ond our job is deliver 0 counseling service 
to eoch of you, our clients* As your counspljors, we connot use ^ 
ony of the group time to help ourselves (If we wanted such help we 
would hove to join a group os clients*) Therefor^ if ony of our 
actions seem in ony woy to be self-serving, "cpM us" on them ond 
we will shore our rotlonole for our behavior with you* 

Whot is your (db in.the group? To gpt os much help yourself * 
OS you con* , Of course> you will In competition for group time, 
for counseling focus,' with everyOTO else In the group; but Tom ond 
f will try to see thot everyone who wants some time gets It, over 
the life of the group* When you are reody/ we ossume that you 
will mdke use of the ^counseling: no one wjll pressure you,*only 
encourage youv And you ore dsked to freely engojge jn helping eoch 
other, in providing your feedback," your knowledge, sharing your ^ 
skills* ■ ^ ' , , . 

/ . . 2^ : 

Since the process of shoring ospe<ns of your personal life outslde^the 
group with eyeryone here is importont (for we ore all Intereste'd in' 
acquiring new behaviors. In changing ourselves m self^nhoncing 
woysijo leod our lives more productively ond effectfvely in our 
personol i^Ids outside of this group, the goal of oil counseling), 
it is vital thot we discuss confident lol I ty, Whot this meons is thot 
we wilrrRtt discuss whot goes on in this group with onyone else who 
IS not 0 port of this experience^ This doesn't mean you could not- 
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conffde in o gopd-friend or fomjly member obaut^what it h you 
ore pcrsonolly working bn^^ot your.counseling goals pre, 
Wbot it does meon i$ thot you wilh not discuss whot is going oh 
' ^ ' with qny ofher niembers cf the group, or vyhot everif? occurre?d in ' 
the-gr'oup. 'Whot^oes on here belpngs to us, ond no one outside 
of this room. Is tfiere onyone who feels he or she' connot.hold to 
thot request? * (If there ore questions obout confidentlolity, they. 
^ orediondled ot this pointO Goddl It is very importont to.eoch 
person here to know that wfiotever he or fhe says or does will be 
held in strict Confidence. 

^ , ^ -Tom, hove I left onythmg out? ,Oo you hove onything to odd? 

The role of the co-counselor, while the openir^ pitch is b^tng delivered, 

'is t9 attend to the pitch ond to the group members, to see how they^tn^e^ 

toking it olfln, whetheror not some iadividuols oppeor cohfusfed. When 

invited to. 05kJ^to*th^ opening ptch, then, the co-<Sounselor does so/ 
* . • »' 

perhops odding or clorifytng certain co^ounseLor invites 

, 

questions obot|,t ihe content of the opf^ning pitch. Should ony of the 
. Questions be related tjD leornihg obout how to be,o group counselor, 

these ore ^Ot^swered but deferred to^o loter timejn the workshop 

when they will l^^scussed. 'When oil business' surrounding the<?pening 

pitch is dispensed with, the fir^t counselor continues ond introduceithe 

first method' of^opening o group:^ 

PK; Let's get storted. Since we hordly know eoch other ond we 
^ will Be^orkihig so clo^ly together to help eoch other, it^s 
importont thot we find out who we ore, wbot we 6re like, Tom 
ond I ore going to osk eoch of you to descrtbe^youtself, but to 
do this without reference to ony roles. Essentially we're osking 
you to onswer the question "WHpm am I?" For some of yi>uthfs 
will be difficult/ because you ore bejng^qsked to describe your- 
, self hot saying who) you do for o living, whether or not 
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/ouVe morrled/ ^crt /our hobbies ore, wbot /our oge is, 
your v6cc*ionol plons'/ whethTfir youVe in school or riot, 
your family dattiTto give rkine of'^he usuol infc^otion 
p^toptegenertjWy osk For ir! our 50| lety when they meet ot 
parties or wherever. We want tcffieor what kind of o person 
yoti ai^e> hbw^you^re different frbm'ijiost folks, whot is 
chordcteristicL of you, T -^--^ ; 

Some of you may flnd.tKrs kind of arl introduction of yourself 
diffituft, sioce,you havfe never talked about yourself In this 
' way before, \S that's thg case/ don be alarmed or feel 
pressured, qs^Pdm and t wilt ask you questions to help draw 
yog out^ and we encourage alf of y^^ porMclpote In this 
<cfrawing*ouypl^ccess; jf dny member of the group appears to 
\v?be stuckvfNow,. Pm^going to ask T*om to introduce himself 
so.thot ^eryone has art jdeo of wh'ot we Ve 'asking each of 
<ou.t<^do, Tom? - ' 

At thts point Jom models the task by. IntroduclrigT himself In-sorhe 

suth mcipner ps the following:^ ^ ^ 




My namj^sTom.^ P^obobly the single imdsK Important factor 
about me l^s that t. see Jrfp as an adventure, alt of the' time. 
This Is TO say tiiat.l enjoy discovering the unknown and look— 
forward to wiiateyer Is happemngf next, ev/lsn making a prac- . 
tlce^of git^'ng jnto*new places and meeting new 'people ■ _ 
vy;henevery can, * Pm yery^socTable ^and vdry Interested In 
people, acxepifng them as they ore/ not wanting them to ^ ^ 
be dlfferentuorlVk]^ Sdke, l.believe in working hard<ind ^ 
playing harai thougl\ I'ni not a workahoKc Pm not where 

. I would llk^ fo h€ when tt comes to managing my time and 
money efficiently, trrKi l!tp working at getting better In these ^ 
areas. Also, IjHpve trouble saying r\Q to certain people in 
my world, aninm working ot changing tbot. Frequently 
I procostlnote.ana ^ dori*t llke thot^ but thot goes along ' 

,.with rpanoging mAtlme better, I'm athletic and Relieve 
Iri taking gooci carixf my physical self, Pm creative, hove^ 
a greot ^nse of humor, "qnd Pm good ot being a tun person, 
I, don\t complain, .onVl fhoPs Important about me, 'o^l'tend 
to avoid complalners,VtGO, ■ I love people, animals, and 
notore. It^s extremelA important to me to hove so^ne , ^ 

' ■■■■■ 1 
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-solitude rn every day,*; those^tfire tome things which 
portly tell whofr ''"" ^JJ oboufr, \X 

^Thefirst counseror frjiensaysi 'OK, Jhcrt glvei us on \6ko oboufr 



hoy to proceed. Now, whenever youVe'reody/ tell us obout 
yourself, " If too lorg a period (o minute or soX goe^^by^pchro"^ 
one volunteers, the counselor would gently coll on someone who 
oppeors reody in order4o get the process storted* The group ^- 
session proceeds ond cpntinues until ihe oltotted tim^ period is 
used up/ if, otjhot time/ not all group members hove introduced 
themselves, the counselpr ends the session by saying: "We must 
stop now, S^me of you hove not yet hod o chdnce to telrus whot 
you ore, but you'll get your opportunity^to do so^when group A 



reconvenes this ofternoon* 



IKW t 1 1^15 o,m, Dyod octiVity. InstrugtiOrts: The first counselor tromer ^s: 

\ - 

"Now.it is trme for the obsei^ver pairs to get4ogether. Portners 

' ' V - . 

* \ moy go onywhefe <Sn the premiss ond the observer will provide 

■' " ^ ' . \ 

feedback to the pbservee* Discyss the behavior you witnessed - 

ond check out your hypotheses obcut'the feeliiigs ond thoughts 
> ' \ ■ 

, ^ ' which you thought Were going on irtyyour observee* We will 

reconvene here for the second demon^otJon of o group opening 

in fifteen miputes* " (During this activity both trainers visit 




observer pairs to focilitote their interoctfon*) 



Sl:15 - 12K)0 o/m* \ Demonstrotron* Group B In fiAbowl* Same os firsf method of 

low \o ^ar\ 0 groupr onfy with o second demonstroHon method* 

oWe ott members of Group ore in thetr inner circle ond Group - 
^ ^ \ ^ 

A observers ore orronged in^the outer circle WJfh observers situated 

opposite ^heir observees/ the first counselor says: "Group A 

" \ % . * - 

members hove hod their first counseling session ond now Group 8 

♦ 

members'witi hove their first c6unseting session* Sfnce oil of you , 

ft 

in Group B hove heord the initiol remarks I mode to 9<^up A obout 
the role-6f members ond that of Tom'ond myself, 
repeat these* Let's^ossume that 1^ hove just mode^those sqm^ . 

remarks to you* Does ony one hove ony questions?" (If questions 

* 

ore bsked, they ore respc^nded to at this potrlt*) "Is there onyone 

^ in the group who connot commit herself or himself to the ideo 

conftdentiolity?" (If onyone speoks up, tKot person is attended 

' to*) '*Good« Now let's get started* " The first counselor now 

introduces o second method of opening b group counseling 

* . ^ 

experience wfth remorks. similar to the following: 



* 

t mode to Group A oboi 
yself/ I'm fiot going to 



We sow the members of GrouprA introduce themselves in o 
certoin way* We ore going, to introduce ourselves*in o 
slightly different wa>r* Whot we're ojking eoch member to 
do is to complete the foil owing ,^two sentence stems: 'Hhe 
imjportont thing thot nobody or jew people understonds obout 
mei IS* * * " ond ''the thing I'd most like to chonge obout 
m/setf is* * * " (Here the counselor repeats both stems*) 
Thirdc obout these two things for o minute, ond .whenever 
you're reody, let us hear fr<mi you* 




Thus, the group beginsw If there are questions they are oBSwered, 



If confusion exists, the counselor can dsk his co-counselor to 
model on exbrn of what someone might soy.. The group session 
•then proceeds and continues until the allotfed time is consumed. 
If, at that time, all members hove not had the opportunity to 
complete their sentence*^em intropugtions, the counselor ends 
the session by saying; "We must stop new. Those of you who 
have not told us what you'd most likA to change,abdiut yourselves 
and what most people don^t^unde^stanc^ about you ^ill have the 
opportunity to do so thi^afternoan." 
12**00 - 12:15 p,m. Dyad activity. Instructions: The chi^ trainer now soys: "OK 

^ The'ofoerwr pairs will get together ogaini- just as we did earlier, 

" I . ' ' ' \ ' 

, only with your rdes reversed. At 12!l5 erJcl your session and 

report to (whatever specific instructions apply) for lunch. We 

will reconvene in this room at 1:15 after lijncfi, puring this 

activity both trainers visit observer pairs to facilitate feedback 



s 



of observers to obserVees.) 



12:15\- l>15 p,m*^ Lunchbreok 

1:15 1:45 p»m* ' Discussion and lectur.e^t Comparison' of the two mAthods of opening 
a group. Sample discussion questions; 1,) What did you observe 
, the leaders do? 2^) Which method did you think was the most 
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effective ond why? 3*) Whot didn't you like oboyt either * 
opening structure? '4,) How do you think either method would ^ 
work ^y^th o teen-age or young odult group? When some dis-, 
cu$$ion obout the two methods hos en*sued^ the trolner then # 
states the crlt^eria for on effective; beginning for o counseling 
'group.. , ' ^. ' * ' 

The group counselor hos her or his goals for on initio! coUHseting 
' seiston oncfthiese ore embodied Jh the crlterio ogoinst which' to 
[udge whether fhe group is lounched effectively or/ not: 
1 *) EveryoYie in the^group is given the opportunity to^ spfeak ■ ^ 
obout him/herself * (Rotionote: verbol octtvity ce^fluces 
prsessure ond i^sr^tonce; more behavior Is manifesl^ed^ which^ 
ollows the counselor(s) iff moke imtiol diagnoses ond ollows 
the group mcm^ers'to get 'to know eoch other^" tmis 
.reducing feelings related to .being opprehenslve obout 
/\ strongers*) * 
2t) In o bolonced production dbunseling doto is brought out^ , 

\_^ln crowing qi/t rqembers the c6unseIor(s) ore.octlvely loVAlved 

* ♦ 

in Step One of the counseling process, explbr^ for ploftes 
where counseling con productively focus with eoch member. ^ 



3.) Assesanents ore being (inade by the counselor^ to deteririinfe ^ 
whot resources^or^ielping others exist in tKe^memBers- 

-4,) Some counseling tokeit i^loce, Before ^he first se'ssron ends 

7 . * 

the c6unselor(s) <jctuolly engoge iiry^wnseling one or, more . 

"■ " * * ^ 

members to foreshadow fo^ oil ^ot this kind" of help is 

oyoiloble here ood that thi^ is how the groop will spend 

rts time. * . 1 ^ 

. . •■ ♦ 

5, ) Ameoningful/ pgrposeful experience is prpvided, Tpe first 

session lays the groundwork for whot Is to^cofne. 

6, ) - Afem^^er^are helped to iAterqct. This, too, "breoks the 

ice," ond it allows #he counselor{s) to assess interpersonal 
commuhicotions skills of members. Troineesore referred 
to Couns^ifig Techniques Thot Work (Chap, JO) for * 



odditlonol group starting structures. 



Discussion ofld lecture^ Cri^ejrfo for the selection of group 
membfers," ' * . ' 

Sample discussion questions: . : ^ 

h)^ If you^could select ar^yone you^wanted to be in your counseling 

"^^^ / ^, ^ , * 

group, whom would you pick? ' 

2,) Whotjcriterio would you use to guide your choltes? 
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3, ) Would you put persons in the group who did not volunteer? 

4. ) w>u\d you pat persons in the group who didn't want to be 
[here? . ^ 

^5,) How would you "odvertise" the group counseling ^perience? 
6^y^0n wKot basis woujd you exclude onyone? *^ 

iFc^tldwing o short dfscussion elicited b/such questions ond others 
like It, the trolner^ovides guidelines for group member selection 
which Includes the foHowing points, , 
K) Counseling groups con be effectively conducted wltK ony 
rondcmly selected population ond the concept of selection* 
^ is on rdeol: oil things being equal It rs better to select 



members than not, , ^ . w 

« » 

20 Given ideol conditions where the counselor con pick ond 
<:hoos^ the following criterio ore helpfuU A 

A. ) Try to have o baloncectigroup when It comes to sex^ 

. ethnlji^y, oBilitleS/background life experiences, 
^ ^tc, (except for oge; groups are more helpful to one 
another when they ore more closely In the samft peer 
group). More bolonce meonVtiQvtfig more resources 
for help, , ' ' ^ . 

B, ) ;\Heferogenity (mixture) of membership is importont. 




Homogeneity, (o group of oil hobituated hard tSrvg 
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bsers/ for example) in a -given negative beliavioral 
' vcffiable tends to loodjhe group in fovor of . 
counseling productivity, 
C,) The inexperienced group counselor would select - 
individuals who could profit more from the 

experience because they have more rother than 

^ * * ' 

less seif'i:ontrol, are more committed to self- 
development/ are self*starters* This is to "build-in 
success* " For the inexperienced beginner without 
highly developed group counseling skills/ more 
* difficult potential members are passed over in favor 
of those with a desire to improve themselves* 
D*) Buitding"fn %vccb^ also means preparing members 
for the group counseling experience so thot they 
will use it to their best advantage* This is best 
done through an "intake" interview where>othe 
counselor* 

' a*) Explores with th« potential member'what 

« he/she might work on in the graup; * 
b,) informs the person of whot he/sh<i might 
^j^' expect, v^atthe experience will be like; 
, how he/she can use the experience* 



yc) Eticits a coiiiinitm^nt from the member to work 
on particufar seff4>ehavior areas in the group, 

(Trainees are referred to Merle Ohfsen's "Readiness foj Member 
ship 4n a CounselW Group/' in J, Vriend.and W. Dyer, 
Counseltng Effectively in Groups , for further reading!) 

Group counseling participation. Group A in fishbowl co-led 
by troinersAThis structure is a repeat of that which was 
instituted m the morning (K)**00 - 1 1K)0), Prior to opening 
Group A*s second counseltng^ssion the chief trainer tdls 
afl enrollees; "Both groups wi((\receive a second hour of coun- 
seling wherein Tom and f will be modeling effective group 
counselor behaviors so that you can Both see and experience 
how the group continues its sessions^ <3nttlyze 
this experience dnd discuss group counsel i^ processrvoriabl^s* 
Now we will be counseling the members of'fe/oup A, so we 
are asking all Group B members to obsetVe your partners in ' 
' Group A and the group counseling process- Please take notes- 
Tom, wouWyOu like, to open the group?** , 

Th^ GO-caunselor then makes opening remarks to Group A to 
begin the counseling session- He summarizes what happened 
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in *Group A 's morning session; being portjculorl/ mindful to 
point out events COTre spending to ihe crlterio for on affective ^ 
group^bcg inning .(see obove). If Group A hos not completed ' 
its introductions of members^ Tom reminds the group who hos 

ond has not been hcord from. If oil members hove previously 

*■ 

introduced themselves, Tom concludes hrs summor/ with $5me 

remarks such ps these: 

As we listened to eoch person talk oQ>ut himsetf^or herself 
this morning it wtis obvious to oil of uithat eoch person in 
- the group hos oreos In his or her personal world that he or 
she would like to upgrode or chonge. For'exomple/^ Mory, 
you spoke of the diffiGulty you ore hoving in finding more 
interesting people to interact ond do things with, hoy/ you 
feel you're at o crossroads in your life/ bored with what's 
going on now, but unsure of^vhere H> go next. Eric, 
you tolked of your temper, how it flores up at times ond 
you don't know how to*'control it, not likinglhat in your- 
self- Eoch of us have referred to one or more bchoviors 
which oren't helping us in onyAVoy that we'd like to work 
on chonging. If onyonc of you would like to us^ the gr6up 
right now, picose jumpin^ • ' * 

^ ■ ^ ^ . 

If the morning session ended with someone being focused on, 

someorie being couASeled/ Tom 's concluding opening remorks 

would tokc thfs form; * * 



Mory, when the group ended this morning you werework^ing 
on your situation, telling us obout your dissatisfaction with 
where you ore in your worl<J> how you're lodcing for new 
directions but feeling scored. You got reoctions from ' 
voripus members. Why don't you tclJ us obout your thoughts 
and feetings^ou've hod since this morning Yelated to that 
experience, *g!ye us o report, ond theni, perhapS/ we con 
pick it up where we left off. 



Wh«n the ttme is up, one^of the co-counselors concludes 
session two by announctng: 

. This is the end of yoDr second group session, but tomorrow 
' you wUl be spending*o great deot mQre tiin^*n the group, 
' so each of you ^ilt hove pPenty of opportunity to use the 
group to work on yoin* concerns. Now, we ore osking you 
to switch places with the members of Group B* 

Group counseling port! ci potion . Group B in fishbowl orronge 
ment. One 'of the co-counselors opens the group with romorks 
simi toil to those detorled immediately dbove, os opprbpriate 
to Group B's progress and development in tfte morning sesston 
(11:15 - 12.-00). 



Process oriatysis drgcusiion. Observer instructfons. .' The chief 
troiner first of all reminds the observers^to give diagnostic 
feedback to observees: **- *-i)ut weVe asking you to do rfiis on 
your own tim^, after weVe rfirough for the cfey or early 
tomorrow morning- ** Then the chief trainer initiates the group 
^ocess anc^lysjs drscussrop/ first by calling on observers to give 
their reactions to what they observed when they sat outside the 
group, then going to the membeif^ o/ the group for reoctions, 
observations, qu6st;o'I1^v*or comments* Sample discussion 
questions: - , . 
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1 *) Whot did you see the leoders do thot you thought 
1 po rticulorly effective? 

2*) Whot did'they do thot you thought Wbs Ineffective 

or even hormful? 
3*) Whot did you see them do thot-)^ drdn'f- under- 

stond? < ^ 

4*) Who received specific counseling help ond^ whot 

wos the noture of that help? 
5^) Remember the steeps involved in [the counseling 

process thot we diicussed this morning? Whot ore 

some illustrotions of these which took ploce in 
, either group? 
6*) Whot strong feelings occurred jn on/ member ot 

ony time? 

7*) Wece ony members helped to set behoviorat goals? 

8*) How did the teoders go obout using other group 
members to help the member receiving the coun- 
seling focus? 

9,) Did you see ony Jn'stonce of the leoders employing 
, o speciol group structure? 
10*) How well did the co**teoders work together^ Did 
^ you spot onythjng which mrght indicote they were 
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working- ot cross-purposes? If^p, how* did thot get 
«t resolved? 

IK) As 0 group member/ v^)«lf^id you get out of^the 
experience? 

Fp/lowtng the discussion/ eoch of the l^bders briefly summorizes 
ond points to partlculor process variobles which, were not 
previously torched upon. 

Doy one wrop-up ^ Recopitulation of doy*s hoppenings* tnstruc- 
tlons for overnight study;, as appropriate. Tomorrow's octivitles 
briefly previewed. — - 



DAY TWO 



8:30 - 9:00 fl.m. 



Lecturette. ^ Summorizotlon of Day-One learnings. The chief 
troli\er, reminds the trolnees of theconceptuol territory which 
wfls covered on Doy-One, helpif>g,each to more solidly forniu- 
tote his or her cognitive map, with ^n exponsion of these 
remarks; 

Uttimotety our goal Is to work with youth ond young adults 
In groups, ond w hot you ore receiving in this workdiop 
is a counseling model for doing so, a Personol Mostery- 
Counseling model- Yesterday, we gave you the theoreti* 
cal background, for personof mastery counseling, o host 
of totally essential concepts which undergird the proce& 
of helping any humon being to become more fudy-^unctlon^ 
ing, more personally mosterfuL We sow how an effective 
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qounselori^unctions in b one*onrone setting, what the 
'counseling process Is, how i> con be operotrondtl/ 
described In a series of step^. Next^ we saw how these 
crucIoPstieps^also take ptdce In a jEfroup, because a group 
\ .is composed of Individuals seeking to impcove themselves, 
each striving to become more personal!/ masterful In her or 
his worjd, and the concept of the group as an entity having 
It^ goals (joes not exist , A counseling group I s not a team, 
iO commitf'ee, a fur/, nbr a potltlcot bod/. We^saw how 
ythere are particular advantages to helping persons in 
VgroupS/ rather than on -a or^eHo-one basf^. Then we 
^ got Involved with group menjbership ourselves, to 
' experience what It's Ilkejo be a client and to see with 
' our eyes hoW c<*unselbrs function In a group, what Inter- 
ventions they make, jwhen they make them, and for what 
ends. Tom and I modeled a number of these for you, and 
this part of the workshop is based on the learning prin- 
ciple that humane learn by Imitating. But the learning 
IS jncrea^cl If you do It yourself, and In a short time 
•tKis morning you will have your opportunity to practice 
leoding your group, ' ^ 

What else did we model yesterday? These thlngs:^ the 
coumselor's opening pitch to a group and two particular * 
methods of getting <i 'group started. Later w^ analyzed 
these and sow how therefore Important criteria for ju^Ing 
the effectiveness of a group opening* Later we dis- 
cussed principles of selecting members Into a group. The 
' groups continued into a second session and we analyzed 
- the counseling process afterwards, noting Ip particular 
why the leaders did what tHey^did In specific Instances. 
•Beyond all this, everyorje ln*the workshop hod the 
'Opportunity to. practice obserWng and diagnosing the 
specific behavior of.o subject, a particularly difficult^ 
and* vital qoum^lor skilL 

Now, we want to return your attention to'cn'e of the ^ 
most crucial sf^ps In the counseling^ process, mentioned 
only briefly yesterday goal-setting. I . 

.[''■."■' 

lectgrette. Discussion of steps fn goal-setting. The chief 

- ' . ' ' ' / A* * , , t * 

* ' . . . ^ . ^ V ' 

trainer Introduces these with commenfory such as the following:. 



' Mo^ of us hove heoVd about setting 
where we^hlnk vye know, oil obou'f th 
' obout short-ran^e, intermeoiote, ond 
A goo! isogool. You Set-it ond strive 
that's oil tfiot con be said obout the, su!. 

^ * Well/ to o counselor who Is determined t 
fs not oil thoV simple* *^he counselor's 
o client to set gools; ond since each of yo 
.O'hood Qt counsel ipg^group members toctay 
give you, o breokdowo of v^ot determines^ Wi 
0 client hos been itelped to settle on on dpF 
gool/ one appfoprfote for thot/cllent. 

Here the ttolner lounohes ihto o lecturette on the c, 

for effective gool-setting. 



A goal (statement of o future'^ocqylsifton olF new behovi 
effectively set whe^ ' * 

l*0lt*ls mutuolly orrlved otJ The counselor does not set 
^ ' r 4 ^ 

goof ^cr the client/ but helps'the cirfent to orrive-ot 

goof* 'The client must deslre >the objective, be commiti 

* « * % " 

to It, see Its r^Ievonce ond how it wHl^ be beneficrqL 
2*) It Is spgctfic* Specificity m^rj,s thot the new behovlor 
Will occur in o paftlculor ploce o^^o particulor time/ 
Who and whot ore tn the picture -ot^the time ond^loc^ 
when the new behavior is procticed oi^ht to be nomei^os 

^' r • ■ ' 

b part gool^ttmg*, - - ; 
3,) It Is pertinent. PertlnencyVefers to the appropriateness 
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of this parHculornew behavior trcqujs^Hon for this client/ 
h$w ft is reloted to the broader picture of ^If-deyelopment. 
4,) It rs ottoifKibie* fjj^uently goals aj*fe ineffective!^ »^ 
becouse they hoven't b^en thought through ond mode\ 
reolrstic*^ 

* ^ 

5*)" It rs^itieoairobte* Any behovror con be quontified* If 
0 goal connot/ 7t needs re^oping into behovjorol terms, 

6*) It is observoble * This is to say thot mehtol behcfe^ior gets 
tronsloted into octlon which others con see* 

7*) . It is repeot-bockoble* If the client cannot put the gool 
into hi^er own words to the sotiifoction of the counselor/ 
then/ "it is nof^cteorly understood by the client/ ond 
therefore hordly occomplishoblev ' — 

Hond-out * A copy of Dyer ond Vriend's orticle/ **A Gool- 

■ ♦ 
setting Checklist for Counselors/*' is here distributed to oil 

trainees for theirt later study* ' ^ 

Troinee co^leoder teoms osstgned ond instructed* Five more 

counseling sessions for Groups A ond 6, eoch 'session losting 

fifty minuteS/ toke upmost,of the remoinder of this day* 

(This' workshop model Is based on o populoHon of twenty 

troinees/ ten per group.. Should the octtxil populotton be 

greater pr lesser, then the time when each pair of troinees 
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tsjiecelvtng practtce In ca^leoding the group Is exponded 
or C9ntrdcted to fit Into the. five-hour tIme-4>lock herftlrT ^ 
scheduled. Thus, If Groups A ond 8 contolned twelve mem- 
^bers eoc^, co-leoders would hove only forfy minutes to proctlce the 
group counseling leoderdilp skills Insteod of fifty,) ^ ^ 

First, the trotners ossign portner teoms within eoch groUp, ^ 
five teoms of co-leoders for eoch group. This Is best done 
rondomly, hovlng members count off 1, 2, 3, 4, 5 twice,' 
Thus, Group A ho^I\*e teoms: A|, A2, A^, ond so onr ^ * 
Second/ Groups A ond 8 ore osslgned to meet at seporote 
locotlons (no more fIshbow[ orrongements), ond oil ritembers 
of each group Instructed where to meet, 

I 

Then the chief trolner instructs the entire workshop In some 

» , X 

such woy OS this: ' ' \ ^ 

For mast of the remolnder of this day, you will be meeting 
In your counseling groups, Eoch of you will hove the 
oppcxtunfty to practice co-!eodIng your group with the 
partner we hove fust osslgned to you. Your group hbs 
hod'two sessions. Five more ore scheduled. As 0 client- 
member of the group you moy wont to keep the time 
foctor in mrnd. It will help you to decide when you' 
wont to U5e-"rfwgr0up r6"wbrk on your concerns, Eoch ' 
One of the five sessions wrt! lost fifty minutes, ond eoch 
pair of co-leoders will get ten mrnutei of feedbock from 
your group members ond from Tom ond I obout your per* 
formonce os leoders. 
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Let me urge each of you not to be dpprehensive about how 
you perform 'as leaders* You are not being evaluated cm 

: graded* Notice t said feedback a moment ago* Tom and 
I will react to your performance, as will your fellow group 
members- We wtltonly mdce comments; then it is' up to 
you to evaluote*^lhere is no expectation that your per- 
formance will be that of an expert or even up to some * 
mythical minimal standord* You are beginners, trying 

* to lead a grdOp f^r the first time* 

Here's the way^the sessions Will proceed: Tom and 1 wit! 

^^tcke five minutes or so to instruct each pofr of co-teaders* 
Then they wifl enter the group and get it goir^* -When 
the group tirfie is used up for thcrt^ session, the co-leaders ^ 
win announce it*, Ip&n the two po-lcaders wiM receive 
the focus of the group members and from Tom or myself 
for ten minuted on their behaviors as leaders* During 
these ten minutes we are asking the leaders to remain 
silent', to drink-in all they can* Thtey will not have 
anything to say . There is no need for nor time for 
explanations or defenses* During port of that some time 
Tom and I wilt instruct tfie next poirs (Group A and 8) 
of leaders* Are there any questions about procedure?^ 
Good* Now^report to youf group room ancKwait for yoor 

'^eoders'to join you to begin your n^t session* Will 
co-Ieadei;t;Teams A] and please meet with To^m and 
i me in the hall* 



Ju^fe^^«^ve be< 



When all questions bbout procedurfe^4«fve been answered, the 
trainers meet with the first two pairs of co^leaders ar^d give 
them instructions which include the following points: 
instructions to co-leader traineest 

■ ■ y ^ ' • , 

* r * ' • , * 

I* Sit ocrbss from one another* This is so each one of 

^ . " * 

' you can see each half of the group,Vhat ingoing on 
in eoch member* Also, it enables you to see eaph*^ 
other clearly* 
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Don't be ofroid to communicote oldud.with eoch 



\ other ocross the group, to shore ypurtmpking 
-^^bout whot It IS youVe doing, to question eoch 



other- You then become models of openness for 

* ' _ - 

the members- 
One of you toke responsibility far opening the 



" ^ group- Thohleoder bepomes the provider .of o 

link to whot hos gone on bef<»re otid whpt will now 

-r' ' ■ . - 

go on- The leoder who opens onnouhces the time 

\ • 

V 

of the session, when it will end. y-^ 
' The other leoder tolce^respprt^bility for closing ^ 
the'gr6up. Three mrnutei or" so before the time 

thot leader soyS/ '*Weonly hove obout 
three mwe minOtes of*group time left- " When 
time is up, thot leoder reminds the graup thot^ the 
iiext teR^minutes will be feedback time to^lhe 

- * S i > 

leaders ond that they won'f be saying onything, 
just listening ond obsorbing jfte feedback- 
5- Hove o plon/ The most obvioOs pfon is to continue 

' V * ^ * 

with whofever wos going on when the lost session 
ended* By^ whot hoppens next? Remember that 
you ore counseling jndiyiduo|$> so think oboyt 
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;^ciph(member, whot thci^ member hos revealed about him'^ 
self or herself, vfhaf concerns, difficOlties, particulars 

came out. Decide with whom you can go Net work to 

' *■ , ♦ ^ *' * — 

[irovide counseling help. Encourage members'to use the 
group time, bufe^if no one takes adygntage of yoCfr invito^ 
« tion, clecide on which member you will turn. to* 
Remember the steps^of counseling. When you are working 
wit|i a person, decide where you are in the counseling , 

^pro«ss; exploring,^providing insight, coming up with 

* - 

alternate behaviorbl choices^and so on. Try to help ^ 
your rljent get to the point of goal -set tinjgftr making a 
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commftment to toke action in a particular context*' See ^ j 
if you can't get members to set goals which are ottainobte / 
todoy^ in the gr^oup, at lunchtime, or sometime before th^ 
doy ends* x * 

OK*, Now take-some *tiifte out to^confer with your co-Mader 
and discuss who will do whot* -'Talk to eoch other pbout 

eoch person in the group and how you con provide coyn- 

/ ■ 

-»Ung helpj far eoch, Formulate your plon* Remember 
o ploa is onl/o plon, not o rigicJ*structure* Don't /foil 
in Ibve with your plan; hove 'alternate woys.to go ond 

• / ■ ^- 

^ive members plenty of space to use the group in their 
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^ own woy* YouVe-not sure whot rs going to come up^ * 

Do youjhave ogoln qucsftons? OK, then have your ' 
conference* Then go ond meet your group* Tom ond ( 
will be coming in, ond out to observe, but won't be 
^ ' * - entering the group nop interfering with whotever is going 

on unles5 you get stuck ond w^fi^^useju^^^ps^con^ 

111 * 1 H^^' 

ot o certoin point. ^ , ^ - 

■ .\ ■ . ' / . 

Role of the troiners while^^he groups ore in session* ^ile^the groups 
ore being co^^lecl by troinees, the troiners becorfte roving observers 
ond consultonti** They toke notes ond shore their observotions obout 
leader performisnce w^th the, troinee co^leoders ot the~Hme^cheduled* 

u 9:30. 10:20 o*m* Group A ond IB in session, co-led by troifiee teams Aj, ond * 

■ / ~ ■ 

tOiZO ^.10:30 o*m^ Feedback to/leoders* The counseling sexton ends* Leoders remoin 

^ — I 

' \ silent* Trorners provide feedbock firsf. Then teoms ^ahd B2 ore 

token QiJt Jor instructions, while the a(oup members jbroyxde their 

^ ' fledbock to the-troinee co-leoders/ A^ orid-B]^* — Xeami^As2.Jjn<i 

^2 ore given the same Instructions os*aetoi(ed obove* 




lOrSO - I1:2Cf o*m* -Groups A ond B in session, co-led by troinee teoms Ao ond Bo. 

^ - * t' . ^ ^ ^ 

*^»Jroiner^sei^e os roving observers ond consulVorits* 
-11:26 11:30 o^m* Feedback to leoders * Jroinee teoms Ag ond Bg receive Instructions, 
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1 1:30 • 12:20 'p*m. Groups A ind B in session, co-led by trofn^e tectps A3 ond B3* 
Trainers serve os roving observers ond consuttonts. 

12^20 * 12:30 p,m* Feedback to leaders. 

# _ • ' 

.12:30 - 1:30 p.m* Lunch breok* Co^-leoder teams A^ ond ore instructed*to meet 

... - J . 
wrth troiners ot l:20:for their instructions* All othcrS ore told to 

. - report to their group session room ot 1:30* ^ 

V 

1:20 - 1:30 p. m* . joiners meet with co-lepder teoms A^ ond , Instructions given 



tb leoders* Leoders ore reminded that this is the next to last ' 
se$ston,^ond^encoproged to help members of the ^oup who hove not 
yet taken odvantage of the group time* ( 



1:30 - 2:20 p*m* Groups, A ond B m stession, co-led by troinee teams A4 and ^ , 
^ Troiners serve as roving con&ltonts ond observer's* ■ 

. / * ■ \- 

2:20 -2:30 p*m* ^ Feedback to leaders , Traioceieams Aj and Bj receive instructions* 
^ In oddftion tath^ instructions provided to all other trainee lead^s, 

- ' ^ this lost teom is told to; 

^ ' 1,) Remind all roembersihot only so many minutes of counseling 

time remain in this^inol session/dnd this^is the last opportunity 
^ any^clienf member hos to-usfe the group* ' \ ^ 

Toke the final ten minute^ or so for memblers tb declare goal\ 
\they intend to achieve in their own worlds after the group 
ends, goals which hoW grown out of their experiences m th< 

' \ ' ■ ■ — ' ' ' 

counseling group os clients {not gop|s to use the workshop 
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2:30 

3:20 
3:30 



learnings In their professional rol^es). Leaders will need to 
apportion time so, that each^^and every cHer^is heard from in 
this segment of the last se$sioi>r , * 

- ■ . ■ ^ ^ • ^ : • . 

3,) Inform the jgroup that they are bo report to the large meeting 

' ' ^ 'V* 

room afler the feedbq^k to leaders has Occurred for the last 
hour of the workshop, 

- 3:20 p.m. . Groups A and B'in final session, co-led by trainee trains and B5. 



3:30 p.fll. 
3:45 p.m. 



3:45 - 4:00 p.m. 



> Trdiners^rve as roving observers and consuftants. 

*, 

Feedbock to leaders. 
, 

Response to trainees; discussion. What has happehed up to now is 
■ vertted and dealt wtfh^ Allquestlons responded to wrthrn thrs fifteen 
minute time segment* Sample discussion questions not needed* If less 
than fifteen minutes are consumed, trainers go Into final lecture. 
Final lecture * This lecture, deHvered by either or both (pr^crably 
the latter) of the trainers, includes tliV following points: 
K)^ Brief summarization of workshop learnings* 
2*) An appreciation for £^w involyed the trainees were in their 

learning experience, including how they mode good use of ^ 
their experiences as clients* Here it is unlm^rtant to cite a 
few outstanding eiltarnples.^The rotlonale for this is not_ to 
"butter-up^* the trainees, but to remlt^ them that the process 
works, and they hove empirical evidence of same. 
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3*) How complicated the process of effective group leading li 
buiu^ot^f^cniut* JHow-r people benepfUi^''^ 



It, Again, cf|e brief exartipltes,. 



4*) GiVen Its complexity and the sh^^t^^eeded, entourage the 

trainees to *'bulld-ln success'* In tlielr eanller efforts by choosing 
those subjects with the highest potential for setf^evelopment, 

5*) Further, encourage them to corlead groups. In th^ beglnrting 
^ especially, to share thelrTesponslblllty and have a colleague 
with whom to confer, plan, and receive feedback* 

^ 

6*) Encourage the trainees to attend every training experience 

\ 

m^fOufiwork which might be available to them* One cannot 



learn too mufeh about leading groups* 
7*) ^gge^ further readings about personal mastering counseling 
* jnjgiroups (see Bibliography) and eh^dki^age them to read, nay 
study-t he entire book. Counseling Technlqifes That Work, and 
the other workshop hand-outs. Finally, hand out "BrleK^n^ers 
to Twenty Questions About Graup Counseling PAm Most Often 
Adced," ^ 
Evaluotlon Activity* All trainees write out narrative reactions 
to workshop experience In respbnse to guidelines prompter sheet* 
Tr<jlners avildble for! one-on-one reactions* ' 
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^ APPENDIX A 
HANDOUT., WORKSHOP DAY ONE, 9:45 A.M, 



miAJ EFFECTIVE GROUP COUNSELING IS AND . 
TVVENTYXfNDERLYING ASSUMPTIONS if 

Group counseting is a helping procedure th ot begins with the group members 
- exptoring fheir ov^n worlds for the purpose of identifying tbtnking/ feeling, ond doing 
' processes which ore in ony woy selE-defeotipg,. Members determine ond defelore to the 
group whot their counterrproductive b^hovlors ore ond •moke decisions about! which' ones 
they con commit themselves to work on, 'The group counselor hefps eac;H member set^ 
individuQ) goals related to the replocement ofundesirobte thinking and behavior with 
more positive thinking and behoving. The counselor helps the individual members to , 
identify significant associations, relationships, situations,. self-logic, and self "performance 
in their current lives in which thinking, feeling, and do'mg ore evidently self-iJefeoting, ^ 
Then the counselor ^elps move each individual toward self-onderstonding by examining 
why such self-crip plmg behavior persists and what the ps^hofogicol maintenance system 
for suph behavior is. This means f^Hy answering to^c^ counselee's satisfaction o key 
question: what ore the p<?sitive and negative resubi of perpetuating the behavior which 
chains the client to self-defeating conduct? Th^cojunselor (or any group member acting 
as o-helper) then moves the individual to explore ways of breoking fhe chain ond to seek 
""possible alternatives to^ self -defeating thinking, fe^ling^ or doing. The next stepin the 
" process involves setting goals which ore specific and realistically attainable for the 
indivldupf member or odditionol members who shore p like concern. After gool-settirig, 
the individual tests proposed alternate behaviors In tne group where genuine helping 
interventions, structures, bctivitresVor simulation^ ore provided* Psychological home- 
work ossignments ore then mutually initioted and the member tries the new behavior in 
his, or her personal worlcf, outside the group, where it truly counts. In subsequent 
* sessions,the member reports ontnew thiokirQ,new feelings engendered by the new thinking,' 
new behpvlorSr and follownjp behavioral goals which ore established as a result of analysis 
ond evaluation in the group, Sych reports go on throughbut the life of ^he group. The 
indlviduot then either incorporates the nie^ thinkirig ond behovior or rejects them or gets 
recycled back for additional exploration, self-understanding, and goal-setting. The total 
etnf^osis is on the acquisition and incorporation of productive new behaviors into the 
- self-^stem. 
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Token from ^*]unSftllPq T^chnfgim^ ThgrWnric by Wdyne W. D){er and John Vriend, 
New York, FuU & WognoUs , pp. 131- 140. 
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Each individual is more important than the collective* 

>> 

'2. Tlj^ leader is not a member of the group, 
3, Group cDunselipg is for everyone, 

4* A counseling group has no group goals, ^ K 

\ CoWfifeiing individuals in groups is not only permitted: it is necessary, 
6. Group interacttpn is not a goal untc^i^self* 

^ The counselor does not ^seek ^o heighten natural pressures Inherent In a group* 
A counseling group is not a confessional , J 



7. 
8. 
9, 



Grijse sessioT\^, focusing on outsiders, having conversations, and fbcUsing 
on topics constitute inappropriate group counseling content. 



10* ^A/hat goes on rn^ocounsellng group rs prlvIleged'Sommunlcatlon, 
11, ^ Group membefs speak for themselves in a counseling group, 
12* Feelings are not emphasized over thoughts In counseling groups, 

13, Group coheslveness Is not a group counseling goal, ^ 

14, SessIonH'o-sessIon follow-^up Is an tntegraLpart of group counseling, 

15* ^ In every group counseling session, iQne or more members receive specific 
counsfellng help, 

16. Jn group counseling there Is no positive correlation between membgr comfort 
and effectiveness," * ^ ' _ 

17. Negative emotlans are neither bad nor avoided In group counseling, 

18. There Is no agenda !n group counseling* ' ^ * 

19* behavior In counseling groups Is neutral; It rs neither "good" nor "bod," 

20* Effectiveness In group counseling Is measured by whaj goes on outside the * 
group, ' * 
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^ BRIEF ANSWERS TO TWENTY QUESTIONS ^80UT GdOUP 
COUNSELING l AM MOST OFTEN ASKED 

John Vriend 

. ^ ^ 

* ' ^ / 

The following list of twenty questions ond onswers oppear in no sequentiol order, nor ore 

the/ ekHausttve of olJ the producHve of insightful questions thof coult^be or ought to be posed 

obout counseling in groups, ,They ore rnerely^^he ones which l^ove received over ond over, 

ond which make realistic sense to me to osk* My ans\^jprs ore brief but not off-honded. In 

ptoin longuoge I hove tried to stote the essentiols of eoch cosmos I know it, ps^eQch Kas 

grown out of my^xp^rience. As o group cdOnFel or, particulorly in the eorly stoges, I sought 

\ ft 

onswers to most of th^^^ same questions, orxJ th9 wofkable answers evolved out of wy o^n 
experience. Indeed, on onswer not o|>erotionoli2ed wos no onswer ot oil, regordless of the 
source: it wos only o hypothesis, o proposal foroctioD. 

Eoch onswer could be expanded to become on essoy in itself, ond, Jn^scme coses, hove 
been. I refer to no reseorch support for my onswers, not becou^ there is none nor becouse 
they ore untestoble by behovioral science methodofogy. They ore testoble ond reseorch 
support exists, I simply find it unnecessory to link my onswers to reseorch in order to moke 
them more credible, more worthy, of bel ief. The committed counselor or beginner looking for 
onswerswiti not prize o link to research outhority for its own sake ond thot^person w ill oword 
plousibtllty to eoch response I moke based on the "goodness of^fih" it mokes when meosured 
ogainst her or his ^njHperience, But enough. On to the questions themselves. 



John Vrier)d is o Professor, Counselor Educotion, Theoreticol ond Behovioral Fouridotions 
Divisions, College of Educofion^ Woyne Stote University,, Detroit, Michigon* 
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size for o group? *, 



1. What is the b^sMi 

This question is os old os counseling oiid the^o^ groups ore. Begijiners osk it. It is □ 
criterion against whtch-fo test the self-occloinried grpupworker* If yot^^hove experimented, you 
quif asking. I've counseled groups of every number up to 23, TKe producers ff the eorl]^ group 
counsefmg literature suggest sizes of six to.eighf, ond the uninformed nepeot the formufo* When 
\ h«ar this, todoy,' I regarjfJ it os on opinion coming from sheer inexperience* ! don't like to 
counsel th o group smoHer thon eight, nor bigger thon twelve* Eight to twelve is tho^ideol 
range* The size question is e^sMy" resolved, if one thitiks obout the noturet ofWperience in 

groups* The prTnciple h this: ilo group is smati, fbere is a giont pressure on oil members 

* • ' * 

fo contribute: it is. very difficult to be in p shrunken^ze^roup ond not tolk: your freedom 
nof fo tolk'^is impinged upon. If o group is lorge, over twelve, there is o pressure on thre 
members nof to participate,/ In o lorge classroom the questioner risks the disapprobation of 
the other doss members who ore eoch impatient with oh/orre else's personoi quesi or ogerKlo* 
^ At a Billy Grohom rolty, who wonts to stond up^nd toke on the speoker with o personoi 
concern? Size t/mofter of importqrice in' group counseling, If o group goes for fen sessions, 

. - - - - * ? - 

let's say for two jjpurs each session, i> is obvious thot some individuals will gef less focus-jon- 
fhemselves-fime than o|hery*' Moke th6 numberj^oo lorge and the experience gets wotered down 
^for foo many. Moke th^ group fq<:*^oll, ond some witL get more time fhqn they borgajned fpr. 
Ten isa,rognd, workable number, if oil show up for eoch session* >^ 

; l^oughf t^stofe, Hcwever; thgt tbe consUmate group counselor will orld con work with 
on/ number* If I hove fifty, I creote o group of >en and let the others wotch in a ring oround 
fha fen* If fhere's fime, I do this tishbowl .five fimes, parceling out fhe time fo eoch /'in" 
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group/ ossigning, observers t'A eac^member of the couhsejing group from*the **out" group^^four 

tp one, thereby involving olllpresent. If 1 hove o group of 15^ os I've Kpd mon/ timed/ I 

proceed os though It Is o regular counseling group* Some members come forword/' use the ' 

^ \ * * 

group/ ond othecs hong back, i don't judge the "rightness or wrongness" of thIS/ of who ^^^^ 

the group focus ond counseling time ond who doesn't* Some will; some won't. These indivlduols 



live with whot they did or^dld ndt\da* ^^^^e ccxjnselor/ I simply serve* I^don't pass judgment* 
I don't compare* ^ ' 



2. How lopg ought.o group to rum 

4 if' 

This ts o two-port ifuestjon refer}\ing to both the length of eoch session ond the totol 
number of sessions* The length of o sessron^ partlcptorly in some institutionol settings^ Is 



r 



frequently detemnined by constraints, the press of other scheduled octivities* livo school setting. 



I, the pre 

.... A 



for.exomple, counselors must work within o schedule of closs periods of roth^ short, under on 



hour, duration* Given the nbture of o group^counseltng session, the times devoted both to 

starting ond to^ending o session effectively^ it seems d hondicop to cut off o session In onything 

under on hour ond o holf* If this Is necessary, then the frequency of sessions ought to be 

^ * * 

increosed, o group meeting for fortyflve minutes three times o week in lieu of once o we^,. 

for e^compie* The ideol time intervol for o session, in my experience, hos been for o minimum 

of two hours ond o moximum of three* This ollows for the counseling focus to get oround to 

everyone who requires some of the group time* If the group meets once o week (tho^h the 

intervol con be ^crSosed with little loss of productivity), this ollows for the members to 

practice their new behoviors, the goals set in the group, in their outside worlds between 

'I 

- - : ■ \ 

'Muions; meeting more than once a week^cuts dovfn on such opportunittes. 
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Regarding the session time, let tt be sqkJ that each sessian aught ta be for the some 
amount af time and thbt this be a fixed tntervol * Beginning group coonselars, in particular, ^ 
frequently let a ses$ian tun overtime because what was going on "was so important, " This 
^ is poppyco<Sk. It teoches somi members that they needn't work within the Mme they have, 
* but this goes against what hoppens in their outside-worlds far which they are being trained: 
"Time ami tide wait/ for no mon, *' Also, some members become disgnjntled ond build up 
their hostility; within themselves they*re osking, ''Why should I hove to stay here because 
Gtodys wonts more feedback?" or some such question* They know that if it's impprtont, 
Glpdys con get bock fo it at the next session, ^ / 

^ To convene o group thot will run for fewer thon ten sessions, I have found, is to program 
leomings far the members which ore much less than' what they could receive. For mony, if 
not most, of the individuols who seek counseling in a^grHjp or have it mondoted^for them. It 
tokes time for them to observe and test the process, see, how it works^ond how they con adopt 
it to their own uses. This "wait ond see*' behavior c^^\ hordly to be interpreted by the ^ 
^ counselor OS resistonce. It is simply scientific, o hypothesis-testing time, productive behovior 
for onyone* Teh to fifteen sessions is tdeol; beyond the lotter number the potency qT the 
learnings per member diminishes. Beyond the life of the originol schedule, it Is effective to 
have one-shot foHow-up sessions, quorterly, or semi-onhuolty, Hoving estoblished ofter-the- 
group 9^*^ for themselves, participants relish the down-the-road opportunity to report their 



progress in becon^ing more personolly mosterful. 



3. How do you go^^bout selecting people intt> q group? 

Today, os o result of my experience I om willing without ony preparation, porticulorly if 



thiy ore odulh, to ^ork witkony rtJVidom collection of people In o couns^sling^roup, though 
^hordty see /his as tdeoL Ideolly ] would wont to screen oppliconts ond prepore them for the 
fxperience ohead of time. I yould not be looking for fbctors dn which to "screen out" people 
$0 much OS factors Tbnjvhfch to "screen theft) in/'' I would look for 1 ,) their potentiol for th« 
most omoont of personal growth; 2,) thcyr commijmeht to growing; ond 3.) whot resources they 
would bring to others in the* group, , I would try to get o cApiule picture of where they are in 
their lives, what chorocteristic self-defeoting behoviors they have# how fiequently/(^isy 
experience ort/ sort of negative emotions, what the quolity of^heir relationships with signifl^ 
cont others is in e^ch cose, ond more. Functional intelligence or communicotion skills I would 
note but not use os criterio for inclusion. I would pursue whot their fomner counseling experiences 

W ' W * 

ho^ begn ond what their expectotions for the group experience were. Then I would prepare 
them for the experience in the same intoke inteVview, first by correcting ony distortions rn 
their expectations, ond secorrd, by helping ""them to specify^ define,and be committed to oreos 
^ of their lives where changed behavior, new leornings thot they could ocquire in the groups 

war* fervently desired; : > ^ ' 

♦ * 

One thing I hove learned rK>t^^o do, though o^greot deol of mythologicol cloptrap in the 
'groupwofk literature yet extolj^^he practice, is to fomi a group mode up of indivirfuj^s with 
ccmnian problems. Asi^ from the benefits that occrue in o heterogeneous group due to the 
variety of behqyiorpi resources that unlike individuals ore oble to provide for one onother, the^ 
likelihood is minimize Ihof no one but the counselor will be oble to model ot moste^^ levels 
the desired new behavior which works effectively when substituted for the problemotic behovior. 
A groupful of losers tend to be cff l^ttle help to one onother ond the work of the counselar^in ^ 
such o group r«qui(e$ a very long suit of experience. 



vdriety dnd range, openness, behavioral oreos to bring out that moke for producfive use pf 



coumelmg help^ thes^ ond more ore modeled by the counselor* Mo^y ore note<i In the ^ ^^-^ 
» * . . * * * ■ 

• counselor's opening stotements*' Mony 01% fecund on when on event occurs in the groi|p» 

For example, the^effective counselor tokes the timb to help other membe^ underston^d that 

* there wilt be no coll on them to follow suit, offer one mfembe^^vgoj^ 0 portlculqrly tender ond' 

troubtesome life conce^m ond weeps ogonizingly^yvhen it is being put forth,' even though It wos^ 

perfectly opproprlote for that member to use tlU group in suchio foshio^* . The counselor occepts 
* ' , ' ' ^ ^ ^ J ' ^ 

every concern eguolly ond helps eoch member with whatever that person chooses to work on* : 

One person, working through the difficult decision to .get 0 divorce^ for instonce, hos no more 

status with the,cc*ytiselor than onother person whose desi re is'to lose. wefig^ or eliminote servife.^ 

* < >** " '' ^ " * V i 

heodnodding. 

" " ■ » ^ 

The question of noms could be swltche<^ to be)on4 of rules:' What rule< does 0 cpuns^ling^ 
group obide by? There Jbre some* Attendance, ^the time giverWo eoc^ session, commItp*nt 
to confldentlolity, what i^ounseling moterlo) (conversations, discussions of "topics'* ore* 
Inoppropriote), whether sm'Qking wllh be pemiltted, ore 0 few* But the^fewer^ the beHer. 



6. Are therg^no goals for the group qs 0 group? ' ^ ^ ^ , W * 

' A counsefing'group, unlike 0 committee,^ jury, or on^pthletic teom,*exlsts^only^£pr the 

* ' * * ' 

sake of the individuols who comprise It, for eoch onewid what>hat one con get from the 

experience^ While the counselor works hard ot providing personal growth experiences for every 

slng)^ member, ottemp^s to spreod the* counseling focus to eoch person ot differeS tijnes during 

jbe group's life, he doesn^ concern himself with "the groaV" « on enclave ond what /it*' ts - 

accomplishing. The behavior of individuols is not oddttfve; no quontifyfng Is meonlngfuL 



Were the members of p group to decldfe to toke some octign' in concert,, they would c>qse to 
coumetlng group ond become vi politico! body. Yes, there no goals for o counseling group 

* ' , . \ _ ^' ■ ' 

OS o group. . ■ . 

7/ ' Whot Is o rriember's role in o counseling group? 



_AfnV it'o-tet-of-sectal eApecliittens. Ihe only eypectotigns thbt the counselor hos for 



file members ore noted obpve in ^5, whtch is to soy thot the counselor expects tfibt.eoch person 

is fn the group ^o work ot chonging old thinking, feeling, ond doing behavior for more positive, 

^ - * 

self-promoting behovior which is effective for that individuoL -*When o member deviotes from 

Such wojk, ^he counselor inte,rvenes[bnd^helps thot client to understond how to' go obout using 

' ^ ^ / * ^ ^ - ^ ^ ' 

the counseling provided in the grqupmore productively. Th;s is^o^teoching process. Few ^ 



individuals ore skiUed rn being clients/ lathe eorly sessions of the grou^much timje is-spent 

in such teaching ond modeling, members Jeam effectfve client behovior quicker rn o group 

fhan/ii^ndividuol counsejin^ becouse other clients modeNfre^ process before their eyes, The^ 

counselor otsc^ has the expectotipn thot every client is copable.of leomtng ond oscfibes $t,ov/ 

* / " . • ^ ■ 

leoming to his awn lock of expertise, not to ony c^lient deficiency* . 



8. How^octive should the Ijfeoder be? Whot is his role? 

The teoder is the counselor^ the one who knows how to provide help, how-to involve 
others fn the copnseling process in help6jl woys* ^he leodeV is never passive. Even when the 

«leader^d6esn't verbalize mjilch, it is o choice based on criterto for effectiveness, oi^.on 

/ * 
ossessment of whot is going on in the group: For one reoson or^notjier some members ore more 

'responsive to certoin other members fhon to the counselor: their feedback is more volued, they're 

* * I ■ * " 

doser to the concern expressed, they've recently hurdled the same concern ond o/^e full of 



/ 



\ 
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7* 

erirhust 



istQsm over their..recent victory ond explicit obout the how-to-<letoils. The counselor sits 
bock ond gauges such exchanges, perhops pulltng from the helpers thot which would be the 



most telling contribution, teochtng the potentiot helper how to help* In the eorlier sessions 

the counselor ver/ active, but ostheu^iembers leorn how to be more helpful to each other, 

i — " * ' ^ . ■ 

Qs tKey leorn the steps ti^the counsel ing process, the counselor's oc tivlty demurs to'orchestrating 

_1 : -w ^~ 

,whbt the members Contribute to eoch other, ioming in to do direct ccfunsellng of ony* given 

" I'ndividuol when ^ccasion worronts it. ' , " ' , ^ 

J ' - ' " * 

The effective group counselor ho^ o superocttve'mlrtcl during every second of the group 

time, however, ond so the question of Ws "octfvity, ** when It means involvemenf or parti ci- 

pat ion, hardly con be mode slmf^le or formulorlzed. He Is the counselor of o number of clients 

silmultoneously and hos o responsibility to serve eoc^ one^^ HIs ^eod ts perpetuolly full of 

questions; I'Ought thot corKept to be reinforced for Mory, or has she ob?orbed it? ShoUld I 

■ / * ' 

get Tom in on this? He hos mostiered the^guilt he felt over his mqther* Is It time to summorlze? 

• ' ^ . . ^■ 

Is Carl reody \o occept the introduction of some specific godls? Should i invoke oj;ole-working 
structure here? ^Whot obout Jenny?, It's the third session onct she has hung back from the ' 

beginning?** Questions, questioris/ options,' decisions, study of eoch rnember, assessment, 

i • ^ . , * > * 

searching for structures, choosing opproprtote ipterventlons: the counselor's Is o very busy 

mind for the life of the group. To^ counsel In o group ts to work hord* I know of' no work that 

is mora difficult.. ■ ^ . 

9. What ore the dongefs ij^g counsel|r^g group? Whot If someone hos-o psychotic episode? 
P^suming o skilled, o rhosterfully cornpetent counselor, th^re ore no dongers> The 



affedtiv^ counselor Is on expert ot diognpsis ond^on read the signs In on Individual's behavior 
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which mdlcote that some Intolerance'level is being reoched. Unde r such circumstonces this 

\ ^ — = '7 

means that the counselor intervenes, takes^ responsibilrty for providing support, shifttng^e 

ft \ * 

focus, or whatever is oppropriote* Without this diognosMc skill of guqging the effect^of 

* ' \ 

k int^rpersonol oction on o given client or the obility to realistically reod what is going on in ^ 
— Ol^ ^^d ^ v t dOal, h ow tho t th d lv id ua t-T S itf u ^^ l l ii y I v ^e l f -pe n^W i v ed shes ? ; - wi th ouh o r e p e rt ^ rre- 
of strategies to employ, significont interventtons.to moke, ihe odds that o member ml^ht be 
hanmed in some woy jo.up. But they ore still slim* Brittle Mfople experience much more 
Stress in ordlnory living than whot o coun^lor would oljow^tolhoppen in a group session* This 
question" of dongers reolly con be given no pat onswer os it relt^tes to the competency of the 
4\cconse\ov In ony given instonce* 

Ip. Suppose you qren',t competent to hondle q problem thot o member brings up? 

Non-risk-taking counselors eyre quick te^qbdicoVe for their own safety ond pfemoturely 
invoke the thought of:, *'Thi5 is overmy heod* Let's ovoid it**^ The Woup counselor leorns '^l 

h sipt to Qssume incompetency too quickly ond explores the possibilities w^ith f he group, involving 

* ' " ' ] ' \ ^ " 

others, probing to determine if some resoupce for genuine' help exjsts in r^s or that member. 

^hen oft ov^nues;ore exhausted, it is r^ferrol time, o skill in itself* Usually this is done ' 

' ^ ' * ' \ ' ■ * 

outsMe the groups helping the client to be oware of specific helpful resources in the community 

* f \ 
ond preparing the client to moke the best use of them, including getting o (;onpmitment to » 

follow through* ^ch o commitment is^best modejn^ the §roop: if the oJient hoWowed before 

O number of others.to^seek specific help, the likelihood thot the client will persAt increases* 
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lt. Do you ever kick oriyone out of o group? " , : — ^ 

\ never Hav^, Over time, ^here hove been drop-outs, usuolly because the/ premoturel/ 
ossumed that they w'piTffi hnf /jrvive rnq^^t^f^nfn the experience ond it wos o wosfe of their time, 

• ' \ — ^ / 

ond some occosionolly out of feor that something harmful would hoppeTi ond th^.were 

group with members whose in-group behavior wos grossly overt or inopproprrate, d^imentol 
to others* Some of these individuols responded fovorobly oft^ o single conference; others 
required -individuol counseling co-^terminously with the group sessions ond o greot'deol of 
speciol in-group support or monitoring, 

12. How do you handle prolonged silence? 

These doys^ there is sejdom ony silence in the groups I counsel/ ond if jt occurs^ it losts 
only o m^ngte or so, o restful time* All it tokes for q group not to be silent is one person 
tolking, ond the counselor con choose onyone in the group ond stort counseling tho^ persohl 
Protrocted pericfds of silence in groups occur when the leader is passive. But this question is 
onswe^d fully elsewhare in o detotled discussion full of practicol steps for those who finci 
group silence to be troublesome (See: Vriend^ J, ond Dyer, W. W* * "Effectively HondHng' 
[, Silence in Counseling Groups. " Yhe Conojior! Counsellor, Jqpuory, 1975,) - \ 

13* What about strong emotions, when people get ongry,^ eviroged, or breok down ond cry? 

J^A counseled* deals with emotions oil the time, is conscious of what (fnyone >in the group 
is feeling dt any given moment. Emotiopal^ behovior is the key to what o person is thinking^ 
ond proficiency in reoding emotions is o^ prime part of the counselor's expertise. Whether 
weok or strong, the counselor understands that th^y come from and occompany, thoughts, ond 
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deep)/ troublesome thoughts con hardly be*expressed unemotionoll/* The counselor understonds, 
too, that the perso'rTmonifesting the strong feelings ow^ns them ond he need not, indeed, connot 
experience them in like fashion* Under these circumstonces the counselor is emotionoHy 
neutiprbut completely occepting ip a reochmgt^i* way* Most peopte qre not skilled in 



ing strong emotions in others ond tend to avoid them, but hohdiing emotions in others is 



port of the effective cou^seloTT^rocfc' 



tend to ovo 
■T n ^T t e do i 1 



Thrif .rniinc^lpr whr^ finds ^hffi difficult hos 



seme bosic growing cut out for him* Soid simply, in o group str6ng emotions ore dealt with by 
. the counselor, neither covered up nor ovoided, ond they are welcomed to the e>^tent thot they 
offen provide o breok'through when the counseling process seems blocked* 

t4* What d o you do when fhe group * turns on t he leo der? 

' ^ ^ * - ^ 

Usuolly I ^urn on him, too* Whenever'som^thtngJs goin^ on^iri the group that I don't 

understond, I look first to my own behovior ond my octivity in the chronology of preceding 

events* If the stote of offolrHs such that the entire group is "attacking" me, finding fault, 

obviously I hove been ^Inexpert in my service deliveiy * Usuolfy such b sftate of offairs exists, 

whether in the whole group or o port, becouse t hove not shared my operoti'onal rotionale* 

* , . ^ 

Doing so frequently dissapotes the "ottock* " 8ut mony times It doesn't, and then I leorn from 

the experience? The group teocNes me thofc my counseling behavior is not working^ Such 

* ^ leomings ore voluable ond I weJcome.them* " i 



15* Are you ever ofroid, intimidoted, or neCvousr? If so, do you shore your feelings with the 
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)S something I've trained m/self fo do iqII of the time Vtn in the group* If my feelings con help 
mm to be more effective, I wont to use them; if they get in ihe woy, I wont to know how to 
elimirkite them, olter them, ond I set developmentol goals for myself to work towoni, T^se 
(toys my own feelings seldom get in the woy, J hordty ever feel (^timidoted, nervous, or 
offoid* ( never feel guilty or bored* Eorly on in my group counselor development this wos 
not true* I tried shoring whot I felt, but learned thai^this seldom ^de o positive difference 
in helping o member or rA^mbers* — The effect i^u y i wp cou ft so l or h qt q r o tl wa U for , wh q t Q v w — 

he 4oes, one he con trot out for^inspection ot ony time, ond self-discjosure of onything seldom 

< < # 

works, for it brings the focus to the counselor, who is not in the group ^o personally benefit or 

* J. 

to use it to meet his own needs in ony woy* This is not to say thot self-disctosure, when used 

* 

with discretion for o porticulor porpose, does not sometimes work* My personal guicJe is: if 
y liave doubts obout doing so, Tposs up the opportunity* * 



16. Does o group ever me^ without the leoder being there? . 

Ino plonn^i'^y ond for o purpose, yes. No one con predict how b porticulor constello- 

tion of indfviduols wilf fonctron together nor con o counselor predict hew he wilT fonction 

' - It 

within it** In certom groups, it sometime^iiappens thot the counselor's presence, due to the way 

■ t - - 

events hove evolved, octs os on inhibitor, A coypselor sensitive to this might choose to schedule 

* - ■ * . -J- 

o session^or pctrf of o se^ssion in his obiei^ce* Usuolly members open up to eoch other ond ore 

able to become more cohesively corifrontive when the counselor resumes his position ond 

whatev«#Avos in the Woy gets ironed put* Accc^tding to the same reasoning I might divide'o group 

into subgroups for o time, perhaps ytsifing these sub9roups ond sittjpgtn, perhops not* Agoin 

fhe emjp^oyment df such toc^tics ts q decisfon based on on occurote ossessment of what is going on 
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iiv>i%roup and sound counseling principles^ nev^ "just for the hell of it**' 



tV^Mse of 



17. What gfaout tTO^qse ^f group exercises, role-working, or special structures? 

Agoin/ yes, use\them, but^for o sound counseling purpose* It behooves ony group * 

counselor, It immeasurably broadens his competence, to have ot his disposal os many structures^ 

strategies, procedures, techniques os exist. In Counseling^ Techniques That Work, Woyne Dyer 

^ ' 1*— ^ ^ 

^ * * 'i ■ ^ 

and I have devoted on entire clippter to role-worjcing (Chapter |it*T)x(nd onother to detoiled 



instructions telling when ond^hosv to use a lorge number of speciot structures (Chapte0lO ) * 



18- What about co-leoding?, ^ 

Members can derive more help rn o group thot is effectively co*led than in one where only 

one counselor leads* There ore many reasons why this so: members can be more thoroughly 

\ ' * * * " 

obieryed^ more behavior can be prcked-up on, the leaders can consult^ give^each other feedbock^ 

' plan; work in consorts tandem, relieve eoch other, employ two different styles simultaneously, 

provide cpntrast^ support, ora model..^ These orKJ mjfe reosons for co*leading make it o preferred 

mOde. Without going into ott th& ramifications^ let it be noted^ however^ thot co*leoding 

os^_e<yjQl_5tatus for bQth-ComiseiQr.s, ord thot a grgu p co^led lf y counselors from two different 

counseling orieqiotions ond theoreticpl backgrounds seldom works well* As a motter of fact, 

co-counselors from different orientations usually succeed in confusing ond froctionalizing the 

group ond diminishing productive behovioral change outcomes. 



19. How doj^ou judge whether d group session h^sj)een productive? 

By one*criterion: the e)^tent to which individuol clients behave more effectively in their 
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worlds outside the group. For clients to behave in new self-enhancing woys in the group is 

but o first step, o prefude to tronsferring these learnings to thetrtpersonol worlds, o transference ^ 

^ which comptetes the counseling process*. Beginners frequently report thot they had o 

« — 

*'terrificolly good session" becouse "everyone participated, " or for sooie similar reoson, erroneously 
stroking themselves, Setter that few participate and someone changes than everyone portici" 
pates and no one ci)gnges, , * * 



20, . You tolk obout the group counselor being on expert . How does one get froined? 

Unfortunately there is no one ploce, no one troinlng progrom that I know of when& one 
con go through it and graduate the masterfully competent group counselor, Certoln advanced 

degree progroms for counselor? have ipore course offerings thon^ others. Workshops in vorious 

* ■ * * 

group opprodches ore continuously being offered by professionol orgontzotions. There are 

b^ks ond articles, For'the person committed fo professi<?Ral devefopment os a^'group counselor, 

how)»Ver, theseiore but o*'b«9inmng, even if one availed one's self of them all. One becomes 

cotnpetent through practice,^ And the best way to begin is in opprept ice ship to someone oliiody 

competent, co-leoding groups With the joMmeymon counselor. Nor is there ever on end to 

-ibeing on effective group counselor, o point ot whJch there is no more to leorn* And, frorn my 



point of view^ that is o 'positive professional derivatrve: counseling in groups never becomes 

dull. : ' ' . ■ 1 
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